Pupil Premium Strategy Statement
2024 — 2025

This statement details our school’s use of pupil premium funding to help improve the attainment
of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Devonshire Infant
Academy

Number of pupils in school 267

Proportion (%) of pupil premium eligible pupils 28.5%

Academic year/years that our current pupil premium 2024-25, 2025-26,

strategy plan covers (3 year plans are recommended) 2026-27

Date this statement was published December 2024

Date on which it will be reviewed December 2025

Statement authorised by Elise Waldron
Head Teacher

Pupil premium lead Joy Williams
Deputy Head

Governor / Trustee lead Harpal Tiwana

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £112,480
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £112,480

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our intent is for all pupils to build positive relationships, build strong self-esteem, make good progress
and achieve high attainment in order to reach their potential and be the best they can be. We strive to
provide an equitable educational experience for our disadvantaged children, to remove barriers to
learning, and build cultural capital and aspiration.

Devonshire’s pupil premium strategy is based on the following principles and practices:

- The pupil premium strategy covers a three-year period, with annual reviews and necessary
adjustments.

- The pupil premium strategy is embedded within the broader strategic school plan and is the
golden thread that weaves through all areas of school. It allows enough time for effective
implementation, is well established into school’s routines and practices and is adapted and
reviewed throughout the school year.

- Strong educational evidence guides the approaches used.

- Provide a three tiered approach aiming for the best possible outcomes for all pupils.

- Pupil premium is spent on academic and non-academic interventions and support.

We acknowledge that pupil premium pupils and NRPF are not always socially disadvantaged and at risk
of underachievement. Likewise, there are many pupils who we would consider vulnerable or
disadvantaged that are not in receipt of pupil premium funding and do not receive this additional funding.

At Devonshire, we understand that all children are different and have different needs. Staff take time to
get to know the children, and individual records are developed to identify barriers to learning and
children’s talents and interests. Our strategy is driven by this knowledge, and interventions and support
are swiftly put in place.

Quiality first teaching remains the most important strategy to ensure children make rapid progress. A
new metacognition and self-regulation approach is key to the strategic work we are doing this year with
the intention that consistently high-quality teaching and self-regulated pupils benefits the whole school
culture and raises standards for all. Robust tracking of pupil progress, observation of teaching and
learning, bespoke 1:1 coaching supported by Step Lab and gaining pupil voice across the school closely
monitors the impact of this part of the strategy. Language acquisition continues to be high priority
supported by an oracy framework.

School continues to build positive relationships with our children, their families and the wider community.
This ranges from professional interventions of support and services; quality, ongoing CPD for staff and
community partnerships which provide both supportive and aspirational opportunities. Strong
relationships and robust processes within academy council provide accountability.

Attendance is carefully monitored to judge where support is needed from our EWO and school’s family
support worker. Behaviour, wellbeing, mental health, safeguarding, learning needs and family
information are all taken into consideration when developing a plan to support our disadvantaged
children.

Effective pupil premium support is based on high quality internal data helping all pupils to access a
broad and balanced curriculum and develop independence, confidence, and resilience.




Devonshire uses sources such as the Teaching and Learning Toolkit and the EEF guidance reports to
inform decision making. As advised by the EEF, Devonshire balances its approach across three key
areas; high quality teaching, targeted academic support and wider strategies, such as attendance,
behaviour, social and emotional support. The pupil premium strategy is carefully implemented across
each school year within the three year cycle. It takes time to monitor and develop throughout the year
as the children’s needs change. Teachers review their pupil premium strategies and interventions
continually alongside their formative assessments and with the pupil premium lead every half term.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Language and communication skills of pupils - 84% of pupils at Devonshire have
English as an additional language, with some being new to the country also. Our ward
has the highest level in the borough of ‘no household resident with English as a first
language’ at 21%, with 76% of Smethwick’s population being from ethnic minorities.
Many children are primarily exposed to their first language whilst at home, causing a
delay in written, spoken or read English. Children are at a disadvantage with
vocabulary and inference skills. It impacts everything from reading comprehension to
maths reasoning. It also impacts on their ability to understand their emotions by not
being able to name how they are feeling and learn to respond appropriately. Speech
and language is a growing need in school, with many children finding communication in
their first language challenging as well as in English. Language challenges do not only
affect reading, many children also lack confidence with oracy. This can act as a barrier
to full participation in learning.

Social and economic factors, including readiness to learn and home support - The
Indices of Multiple Deprivation (IMD) 2019 shows Sandwell’s average deprivation score
as ranked 12th most deprived local authority in England. Within Sandwell, Smethwick is
an area with high levels of deprivation.

31.8% of children living in Smethwick are living in poverty compared to the national
average of 19.9%. The ward our children live in, St. Pauls, has the highest percentage
of economically inactive residents in the borough at 45%.

Home visits and discussions with children and families have identified that economic
factors do impact on families and their capacity to provide items or an environment that
will help children when learning at home. Many children have not had a broad
experience of sharing books at home and have a vocabulary deficit to their peers.

We have an unknown number of families with no recourse to public funding which we
believe limits our pupil premium numbers. However, we have put in place a system of
trying to identify and support families who are NRPF in 2023.

Attendance — attendance data shows that historically, persistent absence is above
national and attendance remains lower for disadvantaged pupils.




Work on identifying and preventing persistent absence and supporting families getting
children into school is a priority; school has maintained the good practices embedded
as part of the Laurel Trust action research project, where building trusting relationships
and ensuring parents are frequently welcomed into school is highly successful.

4 SEND - currently 17 % of children at Devonshire Infant Academy have a SEND status,
5.2% of which have an EHCP. 22% of pupil premium children are on the SEND register.
However, many more on the SEND Cause for Concern list. The main dominant areas of
need on the SEND register are Speech, Language & Communication Needs; and
Social, Emotional & Mental Health needs. SEND support was the only pupil group to
see a decrease rather than increase in attendance, due to the growing number of pupils
with complex learning and physical needs.

5 Gaps in knowledge and skills — Many of our pupils enter school from lower starting

the very highest levels.

points, and with less developed language and communication skills. Sandwell came
12th in the 2017/18 top 20 local authorities with highest level of child poverty across the
UK after housing costs (43.2% of children). Having little disposable income after
housing costs means our disadvantaged children may not have the access to wider
experiences in the community or beyond from their early years that help develop neural
pathways. This in turn prevents them building on schema, making wider links and
developing a ‘hinterland’ knowledge, which adds meaning and essential context to core
knowledge learned in school. This can impede the wider inference needed to attain at

6 Low attainment on entry to the Early Years Foundation Stage in all or most areas —

communication and language, personal, social and emotional development as well as
physical development. (WellComm data and baseline data)

Intended outcomes

Intended outcome

Success criteria

Children can communicate, they listen
carefully and can articulate their opinions
and thoughts. Children begin to speak
confidently both with adults and peers.
Children know and use the language
around feelings, emotions and
relationships during lessons and in
unstructured times.

All children are able to communicate
using their communication strategies.

(1,4,5)

Pupils make rapid progress in communication and
language.

WellComm improves rapidly.
GLD increases

Pupil voice shows that they feel happy, safe and secure in
school and that they are able to talk about how they are
feeling.

Lessons are well prepared with clear vocabulary planned
and definitions used to support understanding.

Wealth of reading opportunities support children’s
language acquisition.

Children are using a wider range of vocabulary in lessons.
Parents are supported by school with communication and
language.

Increase numbers of disadvantaged
pupils reaching Age Related
Expectations (ARE) in each year group

(1,3,4,5,6)

Summative data shows more children are working at ARE.

Regular pupil progress meetings provide productive
opportunities to discuss how to provide effective teaching
and learning for all pupils that supports rapid progress.




Monitoring shows that teachers have prepared lessons to
meet the needs of all pupils and have planned to ensure
equity for all.

Pupil voice reflects children’s views on learning positively.

To narrow the attainment gap between
disadvantaged and non-disadvantaged
pupils.

(1,3,4,5,6)

Summative data shows children have made rapid
progress relative to their starting points. Monitoring of
lessons, books and planning shows lessons are in line
with school strategic development.

Conversations with staff show that disadvantaged children
are closing the gap both in academic and learning skills.

Increase average attendance of all
children

(3,4,5,6)

Attendance improves consistently by 2026/27 in line with
national or better.

Persistent absence reduces
Children talk positively about school and enjoy being here.

Improved parental involvement
(2,3,4,5,6)

Through discussions with parents, children and staff,
evidence shows that parents are supporting children at
home and understand the importance of good attendance.

Parents attend impact sessions to learn how to support
children with education at home.

Home visits help to identify parents who need additional
support.
Nursery parent groups are established and support

parents with practicalities and knowledge around how to
ensure their child is ready for full time education.

Early identification of children’s strengths and needs in
EYFS is completed.

Nursery staff build good relationships with families and
identify those who need support.

The personal development and behaviour
of pupil premium pupils show increasing
levels of self-regulation and emotional
intelligence.

(1,2,3)

All teachers have completed the CPD within our strategic
metacognition and self-regulation approach.

Lesson drop —ins show that pupils are self-regulated with
their learning.

Mentoring records show that effective interventions are
used to support personal development.

Behaviour records show minimal disruption in lessons.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £40,000

the teaching of
reading across the
school

with very extensive evidence and is an important component in
the development of early reading skills, particularly for children
from disadvantaged backgrounds.

Providing the children with the opportunity to read in small
groups regularly ensures children have greater opportunities to
practise and refine their reading skills.

Activity Evidence that supports this approach Challenge
number(s)
addressed

Providing all staff EEF research provides the following three 1,4,5,6

with effective CPD to | professional development recommendations we strive

drive excellence in to implement:

teaching and

learning aligned to 1) When designing and selecting professional

our strategic development, focus on the mechanisms. Consequently,

metacognition and choosing Best Practice Network as a provider delivers

self-regulation mechanisms of building on prior learning, goal setting and

approach. This will in school performance coaching. Cover has been provided

require the frequent to allow staff to both study and be coached.

cover of individual

teachers as we 2) Ensure that professional development effectively builds

progress to the knowledge, motivates staff, develops teaching techniques,

bespoke coaching and embeds practice. A programme of peer

element of the CPD. observation/development, monitored by SLT, will follow the

This includes those impact.

leading the project ) )

as they train as 3) Impler.nen.t professpnal (.jevelopment programmes with

coaches, and then care, taking into consideration the context and needs of

‘coach and coachee’ the school.

time to plan, review EEF Teaching & Learning Toolkit shows this approach

and set next steps. o

leads to very high impact for very low cost based on
extensive research. The potential impact is 7+ months
additional progress. Evidence indicates that explicitly
teaching strategies to help plan, monitor and evaluate
specific aspects of their learning can be effective.
Continue to develop | Phonics continues to have a positive impact overall (+5 months) | 1. 4. 5




Developing whole class reading lessons in Year Two.

Reading comprehension strategies are high impact on average
(+6months). Giving children more time to practise reading
books to develop their reading fluency. Providing time to
develop children’s language comprehension by talking with
adults about rich and interesting texts.

To identify and School will continue to invest in quality texts that will expand 15,6
provide the pupils’ vocabulary, necessary for becoming proficient readers.
appropriate level of Once a reader has gained the fluency skills of accuracy and

texts to provide automaticity in word reading, pupils can focus on lifting the

children with meaning from the page, connecting words and sentences and
opportunities to making connections across the text. (Reading Framework)

practise reading

skills and to develop

a desire to engage

with texts

Voice 21 Oracy The average impact of Oral language interventions is 1, 4,56
training for all approximately an additional six months’ progress over the

teachers in order to course of a year. Some studies also often report improved

provide opportunities | classroom climate and fewer behavioural issues following work

to use spoken word on oral language.

and formal language

that will express Approaches that focus on speaking, listening and a

opinion and impact combination of the two all show positive impacts on

confidence and self- | attainment.(EEF +6)

esteem, preparing

pupils for the wider +6 Oral language interventions | Toolkit Strand | Education

world. Continued Endowment Foundation | EEF

CPD at a national

level for the Oracy

lead.

Continue to focus on | The Education Endowment Foundation ran a project 5
and embed the investigating the effectiveness of Mathematics Mastery, which
mastery approach to | found that it had a positive impact on maths at primary level.

maths to support Mathematics Mastery made, on average, one months’ progress
mathematical compared to other pupils in comparison schools. A similar

fluency and average impact was found for pupils eligible for free school
reasoning and meals (EEF +1)

arithmetic skills.

Purchase of There are a growing number of children finding speech and 1,4,5

enhanced speech
and language
provision to support
communication and
language within the
classroom

language challenging.

Evidence consistently shows that communication and language
approaches benefit young children’s learning. Using multiple
approaches will support the development of children’s language
skills.

EEF+6



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/

Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

quality support (in
terms of time and
mentoring) and CPD
for staff to develop
as leaders. This
includes CPD for
both future and
current school
leaders on the NPQ
programmes to
ensure strong future
strategic
development for
pupil outcomes.

actions of school leaders, such as Meyers & Hitt (2017), find
that successful turnaround (including improvement in student
attainment) is associated with a focus on professional
development (Teacher Development Trust).

Sensory integration Many children enter Nursery with high levels of sensory needs. | 1, 2,5, 4, 6
specialist Opportunities to support these children at the earliest possibility

occupational is vital to ensure the children can begin to prepare for full time

therapist to support education.

Nursery children

Continue to provide Reviews that explore school turnaround by looking at the 1,23,4,5,6

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £35,000

and Language
intervention

Children need to be able to compose a sentence orally before
writing. Language is the bedrock of thinking and learning. It
should be a priority in the curriculum. (Strong Foundations in
the first years of school 2024)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Continue to Effective diagnose of reading difficulties is important in 1,4,5,6

provide small identifying possible solutions, particularly for struggling

group readers. Pupils can struggle with decoding words,

interventions to understanding the structure of the language used, or

improve reading understanding particular vocabulary. Providing small group

and provide support following the Little Wandle Catch up/Keep up program

greater will give children opportunities to practise and refine reading

opportunities for skills (EEF +6)

reading practise https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/reading-comprehension-
strategies
Provide Speech The speech and language need within school is growing. 1,4,6



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

During planning and preparation, teachers will plan for
communication and language so that all children can access
the learning.

A specific speech and language support provided throughout
the year. EEF+6

Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

Continue to
provide peer to

phonics.

peer support for

EEF shows peer tutoring and support to be a cost effective
way of supporting progress. We know this from our previous
work in this area. EEF +6

Providing peer to peer learning daily provides children with
further opportunities to practise reading and build fluency.

Studies have identified benefits for both tutors and tutees, and
for a wide range of age groups. Though all types of pupils ap-
pear to benefit from peer tutoring, there is some evidence that
pupils who are low-attaining and those with special educational
needs make the biggest gains.

Collaborative learning approaches | EEF
(educationendowmentfoundation.org.uk)

4,5,6

Children have
access to
structured
interventions.

are fully trained
in: WellComm,
Talk boost,
Enable Plus, 5
minute boxes

Intervention staff

Support targeted at specific needs and knowledge gaps can
be an effective method to support low attaining pupils or those
falling behind, both one-to-one and small groups: +5

One to one tuition | EEF (educationendowmentfounda-
tion.org.uk

And in small groups:

Small group tuition | Toolkit Strand | Education Endowment
Foundation | EEF

1! 4! 51

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £37,500

Activity Evidence that supports this approach Challenge
number(s)
addressed

Continue to employ EWO All schools have a continuing responsibility to 2,3

to raise attendance and proactively manage and improve attendance across

lower PA for PP pupils. their school community.

(Working together to improve attendance)
Embedding principles of good practice set out in the
DfE’s Improving School Attendance advice.

Ofsted securing good attendance and tackling
persistent absence 2022

Work with families to Working with families before they begin in Nursery 2,3,6

improve attendance, and through home visits and workshops to build early

improve families _ relationships and embed the importance of good

understanding of the link attendance.

between attendance and ) o ) _

educational success Embedding principles of good practice set out in the

DfE’s Improving School Attendance advice.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Ofsted securing good attendance and tackling
persistent absence 2022

Safe and well checks Safe and well checks ongoing for vulnerable and 2,3
ongoing for vulnerable and | disadvantaged families. Family support workers are
disadvantaged families good for targeted contact with ‘hard to reach’ or ‘under-
served’ families, especially when there are limited
language or literacy skills in the family (Emerson et al
2012).
Transport to places of “A great curriculum builds cultural capital.” (OFSTED). 2
interest and experience Cultural capital was coined from academic work relating
linked to the curriculum and | to social mobility.
/ or visiting specialists in Pupil premium was introduced in 2011 to support
school that will inspire and schools in encouraging social mobility.
motivate and could
potentially lead to greater
aspiration for the future and
acquisition of cultural
capital.
Work with NRPF families to | Families with no recourse to public funds are the group | 2
identify eligibility and of the population most likely to be in poverty, and child
supporting transition into poverty has been rising in absolute and relative terms
British life, language and for nearly a decade during which pensioner poverty has
school fallen consistently and dramatically. (Children’s
Commissioner, January 2021) Education Policy Institute
report February 2022:
The disadvantage gap is even wider for students who
are in long-term poverty (those who spend at least 80%
of their school lives on free school meals), who trail their
better off peers by as many as 1.6 grades on average at
GCSE.
Continue to employ a Vulnerable families need support, and by making us a 2
mentor/family support base for support, we empower parents, encourage
worker to support collaborative learning and also raise parental
vulnerable families. engagement Research from EEF + 4,
To continue to provide CPD | Mentoring | EEF
for mentor/family support (educationendowmentfoundation.org.uk)
worker Parental engagement | EEF
(educationendowmentfoundation.org.uk)
Employ a non-teaching Vulnerable families need support, and by making school | 2, 3
DSL to support the a base for support, we empower parents, encourage
increased safeguarding collaborative learning and also raise parental
needs and higher levels of | engagement
disadvantaged in school Research from EEF confirms this. EEF + 4, +3
To ensure that EEF confirms positive behaviour strategies +4 1,2
consideration of wellbeing Behaviour interventions | EEF
underpins all aspects of (educationendowmentfoundation.org.uk)
school life for our staff,
pupils and parents — low Self regulation +7
arousal approach, emotion | Metacognition and self-requlation | EEF
coaching, restorative (educationendowmentfoundation.org.uk)
practice, relationship and
behaviour policy, Social and emotional learning | EEF
mindfulness opportunities. (educationendowmentfoundation.org.uk)
Working with Family Hub, To engage with parents as soon as children start 1,2.3,5

continue to provide

school. To support parents so that they are more
effective in supporting their children at home. To build

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Workshops for Nursery
parents

good relationships with families. Parental engagement
in early year’s education is consistently associated with
children’s subsequent academic success.

Parental engagement strategies are typically more
effective with parents of very young children. Parents’
aspirations also appear to be important for pupil
outcomes.

Research from EEF confirms this. EEF + 4, +3
Parental engagement | EEF
(educationendowmentfoundation.org.uk)

Research around early intervention
Law et al Early Language Development final.pdf
(d2tic4wvoliusb.cloudfront.net)

curriculum.

Providing practical
assistance such as uniform
and PE kits, subsidising
school trips and
experiences, providing
equipment needed for
home learning, access to
breakfast and after school
club, access to free art and
sports clubs.

terms for nearly a decade during which pensioner pov-
erty has fallen consistently and dramatically. (Children’s
Commissioner, January 2021)

Education Policy Institute report February 2022:

The disadvantage gap is even wider for students who
are in long-term poverty (those who spend at least 80%
of their school lives on free school meals), who trail their
better off peers by as many as 1.6 grades on average at
GCSE.

For this group of the very poorest students who are in
long-term poverty, the disadvantage gap has now failed
to improve since 2011, despite government interven-
tions.

There are now more students falling into this long-term
poverty 80% FSM group. The proportion of all disadvan-
taged students that fall into this long-term poverty group
increased to 39% in 2020, up from 35% in 2017.

The proportion of students confined to poverty for their
entire school lives — those on FSM for 100% of the time
has also risen, from 19% of all disadvantaged students
in 2017 to 25% in 2020.

Provide a variety of Parental engagement approaches have, on average, a 1,2,3,6
workshops for parents positive impact of five months’ additional progress. It is

including online safety, crucial to consider how to engage with all parents to

early phonics, reading, avoid widening the attainment gaps. There is extensive

reading comprehension, evidence on the positive impact of parental engagement

and maths. approaches. Story time Nursery sessions provide a

To provide opportunities for | valuable opportunity to build relationships with parents

children to share their early on and model good story telling methods.

learning with parents in https://educationendowmentfoundation.org.uk/education

school. -evidence/early-years-toolkit/parental-engagement

Story time sessions with

parents in Nursery.

Family Hub services to Targeted approaches that focus on developing parents’ 2
provide programmes that own skills have a positive impact on learning, especially

focus directly on parents of parents with young children.

themselves, providing https://educationendowmentfoundation.org.uk/education

training in parenting skills, -evidence/early-years-toolkit/parental-engagement

CBT, wellbeing

Poverty proofing the Child poverty has been rising in absolute and relative 1. 2. 3

Total budgeted cost: £ 112,500

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023
academic year.

Funding for 2023-2024 £82935

School data shows that in Early Years, PP children out performed non PP children in the specific areas
and GLD. Nationally, there continues to be a wider gap of 11%.

In phonic screening, there is a gap of 11% between PP and non PP children. Nationally, this gap is
wider, at 15%.

Reading continues to be a high priority across school with children reading regularly and small group
reading happening three times a week in Early Years and Year One.

High quality teaching & Targeted academic support — Monitoring and tracking pupil progress/pupil
premium meetings showed that teachers continued to offer equity with quality first teaching to
disadvantaged pupils in 2023-24. They were priority for targeted questioning for assessment, small
group support, extra reading fluency sessions, tutoring, live marking and feedback and ‘word aware’
vocabulary retrieval. Targeting of pupils to close attainment gaps continued to be robust for the past
academic year to ensure no stone goes unturned in the push to achieve a value-added outcome for
disadvantage pupils. Regular meetings provided valuable opportunities for discussions focussed on
individual needs and enabled teachers to carefully diagnose their pupil’'s needs. This included analysing
attainment data and gaps, attendance data and any patterns, discussing children’s motivation and levels
of engagement in lessons. Teachers were able to spend time with their disadvantaged pupils to gain a
thorough knowledge of their attainment, barriers to learning and their home life. Understanding our
pupils, their families and barriers to learning enabled interventions to be swiftly and effectively put in
place. Meetings were held regularly throughout the year to allow the Pupil Premium Strategy to be
monitored and adapted where needed, to ensure training needs were identified quickly and to provide
support for staff.

The head of teaching and learning continues to support the professional development of all teachers and
is leading our new metacognition and self-regulation approach. Learning walks and feedback sessions
are already seeing an improvement in participation by all pupils in the lessons.

Speech and language was identified as a barrier in school. WellComm assessments provided valuable
data to enable teachers to accurately target children’s speech and language in Early Years. The Head
of Early Years supported staff with WellComm CPD and data analysis to enable teachers to amend day-
to-day provision to improve children’s use and understanding of the English language. At the end of
Early Years 79% of children were working at the expected standard for communication and language.
This was in line with national and +5% locally. For disadvantaged children this was higher, 89% of
disadvantaged children reached the expected standard for communication and language. School
continued to employ the enhanced speech and language service to ensure that school is able to provide
a total communication environment across school for all pupils.

12



Wider strategies —

Parental involvement has grown again this year. Initial home visits to families who will be new to
Nursery in the summer term continues to provide school with valuable and insightful information about
our families. It is a wonderful opportunity for families to get to know school and school to identify any
potential barriers or support that may be needed. Summer workshops to support children and parents to
be ‘school ready’ were very well attended and appreciated. These included workshops on toileting,
screen time and playing and interacting with your child at home. School continued to work with Family
Hub to support families where needed with parenting.

Parent impact workshops were very well attended and feedback was extremely positive. School
adapted sessions to meet the requirements of our families and to meet the requests made by parents.
These sessions provided valuable insights into how we teach at Devonshire, how parents can support
their children at home and how important their role is in their child’s education.

A variety of clubs were again offered throughout the year, including PE, forest school, science,
drumming, lego club, book club, library and choir. These were well attended throughout the year.

School continues to implement clear and robust attendance procedures to ensure parents are fully
aware of how important their child’s attendance at school is. Our Family Support Worker successfully
supports parents in removing barriers to attendance working with families and not against them.
Attendance improved again to 93.5%. Pupil premium attendance was 1% below non pupil premium.

School’s Family Support worker supported vulnerable families and ran home work groups, modelling to
parents how children complete their learning in school and the strategies used within the classroom.
Wellbeing groups were run throughout the year for children who needed extra social, emotional support
and tailored 1:1 sessions were completed where needed. Our Family Support Worker offers a range of
therapy sessions tailored to the individual child’s needs. She is available to support parents daily and
her bilingual skills are invaluable for our community.

Externally provided programmes

Programme Provider

Little Wandle phonics Letters and Sounds
https://www.littlewandlelettersandsounds.org.uk

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service puplil N/A
premium allocation last academic year?
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What was the impact of that spending on
service pupil premium eligible pupils?

N/A
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